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The anti-Avril backlash says such things as: "She's different, but she's a fake kind of different." 
"It's like she's pretending she invented the style, being a skater girl." "She thinks she's a punk and 
looks like a punk, and then she writes pop music." 
 
Questions: 
 
Since quitting school at age 16, Avril has had an amazing career. Learning the ropes fast in New 
York and LA and getting hooked up with Nettwerk Management who have steered the careers of 
Sarah McLachlan and Barenaked Ladies. What kind of advice do you think this kind of company 
would give to the 18-year-old Avril regarding the following: 
 
• Creating the right image for her fans 
 
• Handling interviews with the press and teen magazines  
 
• Avril seems to be full of contradictions. To what extent can that work in her favor? 
 
• How do you respond to Avril's critics? 
 
 

 
 

The Amazing Versatility of David Considine: Interview with a Major Media 
Educator 
 
This is a perfect time to profile one of the top media educators in North 
America, North Carolina' s – and I should add, Australia's own – David 
Considine. An inspiring speaker and workshop leader, David has made a 
significant contribution to the development of the movement in North 
America. His book Visual Messages is a terrific compendium of resources 
and teaching strategies for the classroom. He has written several important 
media education documents and articles. A true subversive, he has 
successfully infiltrated some sectors of the educational and political 
establishment to make the case for media literacy. (I have also seen him 
shake up his students about the nature of big media and undesirable trends 
in media education.)  

 
Chairing the AMLA National Media Education Conference "Literacy& Liberty: Rights, Roles & 
Responsibilities in a Media Age" in Baltimore is really a full time job, but he still finds time to edit 
and write articles, most recently for the Telemedium issue on "Youth and the Media" and a 
forthcoming arts issue. As well, in his real job, he teaches media education to appreciative 
classes and on-line teachers and students at Appalachian State University in Boone, N.C. 
 
G'day, David. 
 
BD: What are two media events that engaged you this year (2002)? 
 
DC: It's been a difficult year in the sense that I have taken on a lot of extra work as a result of 
which my exposure to media has declined in some arenas. I always make room for the Academy 
Awards and this year was no exception. With Russell Crowe up for his third best actor nod in 3 
years (The Insider, Gladiator, A Beautiful Mind) I was obviously very interested in that. I was also 
interested in the way the press seemed to orchestrate an anti-Crowe, pro-Denzel campaign. 
 
Watching that night was clearly watching a symbolic moment in film history. The awards to 
Denzel Washington and Halle Berry coming on the same night that Poitier was honored were well 
overdue. I was impressed by the emotional honesty and vulnerability of Berry in her acceptance 
speech. She included those who had gone before her like Dorothy Dandridge. I was bothered by 
the fact that Denzel, who did not win for Bikko and Malcolm X, ended up getting the nod for 
playing a crooked cop. It felt like one step forwards and two steps back. Crowe was gracious in 
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defeat. I wondered how these two guys who had played opposite each other in Virtuosity, felt 
about the way the press had covered the Oscar race. 
 
The other media event or concern for me I guess moves from entertainment to information and 
really was not a single program or broadcast, but rather the cumulative effect of the way the 
media covered Bush in the year after 9/11. Tied in with that was the way the media covered 
America's position in relation to the rest of the world. I was in Canada, actually in Nova Scotia, 
when Canadian soldiers killed by U.S. friendly fire were buried. This was huge news in your 
country. One of your national papers released a poll that indicated Canadians felt that Bush didn't 
understand them. 
 
That story was pretty well downplayed south of the border. The day I left Canada, your papers 
were running stories expressing concern about a 60 Minutes piece that suggested Canadian 
border security was lax and that it was allowing terrorists into the U.S. I'm left with an ongoing 
nagging sense that in the year or so since 9/11, the media has not really helped Americans better 
understand the way they may be perceived outside of that nation. It's like John Nasibitt wrote in 
Megatrends: "we are drowning in information and starved for knowledge". 
 
As to what these two media moments tell you about me, I suspect they reflect my interest in 
entertainment, entertainment history and also news and the political process from an international 
perspective. 
 
BD: What are the key things to know about your Australian background? 
 
DC: A couple of years after I moved to the U.S. and while I was still adjusting to the richness of 
the culture, my father wrote me a letter, suggesting that no matter how long I stayed here, I would 
"never be one of them". I was quite offended at the time and told him so. Not for the first time in 
his life, he proved to be correct. 
 
Twenty-six years later I am among Americans, but I am not one of them. My formative years 
shaped me. They gave me what Australian sociologists refer to as "the Australian cringe;" a sort 
of inferiority complex on the international stage. I had no idea when I moved here if I could even 
pass an American university course.  
 
I grew up in a blue collar family. My grandfather who moved from Ireland as a child became 
President of the Australian Miners Union, Australian Council to the Bolshevik Government in 
Moscow and a member of federal parliament. I get my passion for politics from him and most of 
my left-wing leanings. Politics was always front and center in our family – we were told we'd be 
disowned if we ever voted anything but Labour. 
 
Rationally these days, I can see different political perspectives but emotionally and 
psychologically I always feel class and party loyalty, while recognizing in the U.S. for example, 
that most people now regard themselves as independents. The 'Australianess – ' I have always 
maintained citizenship – frequently means I do not simply see things through a US lens. 
 
BD: How does your 'Australianess' affect the way you regard the US version of media 
education? 
 

 

DC: The question assumes there is a US version of media 
education. I suspect if you spend enough time on the media literacy 
listserve you will see quite strong and quite different perspectives 
and points of view. Some see media education as radical 
education, that will transform society and culture. Others are more 
likely to regard it as transmitting culture. Some believe any 
associati on with corporate media is a compromise and sell out that 
contaminates the work or purity of media education. 

 
Others believe there is a co-operative approach to media education that can bring the industry 
inside the movement so that they learn about us and we learn about the context and constraints 
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in which they work. I tend to support this latter view, simply because I have seen co-operation 
work successfully with ATOM (Australian teachers of Media) as well as in Canada and the U.K. I 
also try to point out to my international colleagues that their nations have had decades evolving 
their approaches to media education and the U.S. is still very much in infancy. I don't think we can 
or should see to impose an international model on the U.S. but I do think we can help them 
explore the terrain that has been traversed in other nations. The work of Len Masterman, David 
Buckingham, Andrew Hart and others, is enormously important in this respect. 
 
I also believe that the U.S. media education movement would not be as healthy as it is today had 
it not been for the Guelph conferences and the model provided by AML in Canada.  
 
The U.S. education bureaucracy is deeply conservative and deeply entrenched and anyone trying 
to grow media education in U.S. schools is going to need to know more than media literacy. They 
are going to have to understand the culture and climate of schools as change resistant 
organizations along with management strategies for implementing innovations inside such 
institutions. 
 
BD: You wrote a fascinating book The Cinema of Adolescence (1985). What would be the 
biggest changes in youth films since that time? 
 
DC: Well of course, The Cinema of Adolescence wasn't just about youth films. It was about the 
ways in which films depicted and represented adolescents as a group and adolescence as a 
stage. Those films may have had youth audiences as the target or they may have had wider 
audiences. For example, HUD has a great image of a teenager growing up in Texas. Like The 
Last Picture Show, also set in Texas and also with teen characters as the focus, the movie had a 
much larger audience. 
 
As is often the case when I have invested a great deal of time and effort in a project, I have to 
step back from it and walk away, possibly a decade. I saw teen films and I usually took notes but I 
never put the pieces together. 
 
Sometime in the 90s my students started bringing me articles from film journals that were citing 
The Cinema of Adolescence. Some of these journals were international. It seemed as if a new 
group of media scholars had come along and started to research the teen screen. As I 
demonstrated in this book, this type of research had pretty well died out at one point. 
 
When I got Tim Shary's manuscript for Generation Multiplex (2002) I was very gratified to see that 
youth film was being taken as serious scholarship. As for what changes have taken place, well, 
let's contextualize teen entertainment. Sure in the 70s Travolta moved from TV ("Welcome Back 
Kotter") to the big screen, but today there's so much more of that. Look at how the young TV 
stars from teen networks like WB now move back and forth to the big screen (Varsity Blues, Cruel 
Intentions, Teaching Mrs. Tingle). 
 
I think there are strong movies out there, perhaps more than in the past (Billy Elliott, October Sky, 
L.I.E., Dangerous Lives of Altar Boys). Whether these movies actually reach a teen audience is 
not clear. They are certainly swamped by, shall we say, lesser fare such as Dude Where's My 
Car, American Pie, etc. 
 
If that last sentence sounds disdainful of youth films, let me just say it's not disdain I allow to be 
evident in my typical interactions with young people. Those interactions are much more open 
ended as I seek to found out what they like and why. 
 
The group I have most consistently worked with this year is high school students from across 
Arkansas. Members of the Governor's Youth Board, they reflect a broad range of teen tastes and 
preferences. 
 
In one encounter they told me very clearly, to use their words, that when it came to the world of 
Varsity Blues, (set next door in Texas) "we can relate to them". So that to me is the continuity with 
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The Cinema of Adolescence – a continuity not so much in film content or media marketing, but 
rather in the way young people respond to images of themselves and those their age. 
 
BD: Briefly outline the graduate program in media literacy at ASU. 
 
DC: This is a 36-hour graduate degree in Media Literacy. We also offer an 18-hour "Certificate of 
Completion." Personally I am happy for people to take 1, 2 or 3 classes. I don't "market" the 
masters. What I try to do is provide people with an opportunity to experience some media literacy 
classes. I don't believe everyone needs a master’s degree and many of our students already 
have a graduate degree. 
 
The program combines production with theory and analysis. While we have full-time on-campus 
students, we also cater heavily, to part-time students, which is why our emphasis is upon summer 
sessions. We run 1, 2 or 3 intensive one-week sessions each July, providing housing and meals if 
needed. 
 
This is when we have a strong national and international presence and a great learning 
community. It's why we would never take the degree to an entirely online or distance education 
model. The learning community is too important. The summer sessions also typically have 
included national and international faculty, including Kathleen Tyner and Barry Duncan. 
 
The core required classes are Media Literacy, Media: Image and Influence, Media Literacy and 
Curriculum Development and Instructional Technology. That last class explores the way in which 
schools have historically responded to successive waves of media/technology providing a 
meaningful context for anyone trying to bring media literacy to a classroom or curriculum. Unless 
you know what perceptions and paradigms have been in place for other approaches to media and 
technology, you are going to create some real barriers to your own efforts to bring media literacy 
to school. 
 
BD: What have you learned from teaching on-line? 
 
DC: Since I have a degree in Instructional Technology I have a decent background in the 
research related to distance education in one form or another since the 1970s. I was aware that 
distance students typically tend to be motivated and that they are prepared to trade face-to-face 
contact for convenience. I was new to the format, which was a Web CT class. The training and 
time to develop the class took a full year in addition to my other work, so the start up time is 
labour and time intensive. 
 
I was also not aware until halfway through teaching the class that the university admin could 
access the course and see how much time individual students were spending, the frequency of 
their posts etc. Apparently we were setting some sort of record with the interaction not only 
between myself and the students and the student to student interaction. 
 
What I loved about it, was the very real sense of community. These students were engaged and 
went well beyond a stimulus response model. They had my prompts and my assignments but it 
was also quite common for me to log in and see that they had created their own topics, and gone 
off in their own direction. 
 
The evaluations were very positive. I'll be doing it again this winter. If the state of North Carolina 
did not keep out of state tuition so high, including for distance students, this course could run 2 or 
3 times a year and be full to capacity. There's something irritating about being encouraged to 
develop on-line and distance classes on the one hand, while the fee format and formula stays 
rigidly in an old classroom and campus model. 
 
BD: The media literacy class was held in New York city last summer. Talk about using the 
city as classroom. 
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DC: Appalachian is fortunate to have a loft in New 
York City and a house opposite the Library of 
Congress. The idea of taking a summer media literacy 
class to NYC came up quite spontaneously in July of 
2001. Even after 9/ 11 the students still were eager to 
make the trip. The fact that we also had students from 
Thailand, Malaysia and the Philippines made it a truly 
international experience and challenged us to look and 
think from different perspectives. Some of the Asian 
students told me (in what I regarded as a fascinating 
insight), that in "our country the thought passes 
through the mind before it comes out of the mouth". 

 

 
The Asian tendency to reflection and introspection is in contrast to the Western tendency to 
simply say whatever is on our minds. Facilitating dialogue and encouraging respectful listening is 
a challenge with such different modes of communication at work. 
 
Taking a leaf from the Barry Duncan mall crawl model, I had the class deconstruct Times Square. 
What they did with that was very rich. Like many of the assignments in our summer sessions, this 
work was submitted after the class formally ended. It allowed time for them to develop their 
photos and reflect on their observations. 
 
One student started to assemble her photos and decided that two dimensions didn't adequately 
explain the experience so she constructed a diorama. Another student, who had grown up in New 
York, wrote a detailed account of Time Square at three different phases in her life. In one period 
is was the forbidden fruit her mother tried to make her avoid, but that she found herself drawn to. 
At another time it was a seedy environment to steer clear of. 
 
Other students interviewed tourists in Time Square to get an international perspective. Our visits 
to The Museum of Radio and Television and the Museum of the Moving Image certainly tapped 
into the city's cultural resources and provided us with two different venues to analyze, in terms of 
how the museums function and the ways in which they construct and represent media as an 
educational experience. 
 
BD: How much progress has been made in media education in U.S., and what are next 
steps? 
 
DC: It's like asking if the media literacy glass is half empty or half full. It depends who you ask. I 
started looking at state standards a decade ago to see where media literacy was compatible. 
Frank Baker and Bob Kubey picked up on that and have been able to increasingly document the 
presence of media literacy within various standards and frameworks such as Language Arts or 
Social Studies. Getting ML into state standards is important. Last year Wisconsin put it in Social 
Studies and drew upon my book Visual Messages in justifying that. When I presented at their 
state conference this year and did surveys with the teachers, what I found was that a) they were 
aware that media literacy was now part of Social Studies and b) many, perhaps the majority of 
them, thought media literacy meant teaching with media and technology. 
 
So writing standards is fine but must be supported with both pre-service training and methods 
classes and also in service training through CESA's (Co-operative Educational Service 
Agencies). 
 
In October I presented a 3-hour workshop with Frank Baker for The National Middle School 
Conference. In our survey of those participants, we found that they had a much clearer 
understanding of what media literacy is. So as I said, it depends on what audience you're with. 
Last year when I presented for California's Drop Out Prevention Conference, the vast majority of 
my audience had never even heard the term media literacy. 
 
It seems evident that for media literacy to grow in the U.S. we are going to have to establish 
meaningful interaction and partnerships with groups like the National Council of Social Studies, 
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the Association for Supervision and Curriculum Development, the American Library Association 
and the National Council for Teachers of English. We need to be at their conferences and they 
need to be at ours. I think we have to look creatively at our relationship with faith-based 
organizations, character education and other potential partners. 
 
I think we also need to state firmly and clearly that so far, the media education movement in the 
U.S. is too white, too middle class and too academic. We need to do a much better job in 
recruiting people of colour, parents, administrators, and of course, youth. I'd also repeat that we 
need to engage the media industry in ways that are mutually beneficial and productive. 
 
BD: What are the benefits and challenges of collaborating with your wife Gail Haley? 
 
DC: I assume this is a trick question. A husband and wife relationship is always a partnership; it's 
a partnership that is not always equal. Like all relationships whether personal or professional, it 
takes work and time and effort for things to be balanced, healthy, harmonious. When you take 
your personal life to the office and bring your professional life home to the family, there are 
always potential problems – problems of time, problems of energy, problems of space 
(psychological and physical). 
 
At its best, the partnership has resulted in some wonderful opportunities for us to work together 
and see the world. Your library media conference in Saskatoon was one of those times when our 
hosts were so welcoming and our exposure to a new environment was just a rich experience.  
 
JFK once said, "I'm the man who accompanied Jackie to Paris". I felt like that on occasions when 
Gail was the "star", the center of attention. And she is a great talent! I mean you don't win a 
'Caldecott' and a 'Kate Greenaway' and not be a "star" within the world of children's literature. 
Equally, as she entered media education circles, where I was better known, she had to play 
second banana. 
 
BD: What are the dangers of the split in the ML movement with the recent formation of 
ACME (American Coalition for Media Education)? Are there benefits or only negatives? 
 
DC: Difference should not be equated with division, rather it offers different perspectives on 
media literacy and different entry points. There are differences within IRA (phonics versus whole 
language). ACME wishes to take a more activist role and there is certainly room for that in US 
approaches to media lit. Of course a lot depends upon how activism is perceived and 
implemented. I was at the first meeting of George Gerbner's Cultural Environment Movement in 
St. Louis and some of the working papers there were so loaded with left wing language that they 
would alienate school boards, principals, superintendents and pretty well anyone with a moderate 
to conservative perspective. When I pointed that out I was criticized by the left – a very unusual 
position to find myself in but applauded by those very people in the audience that I was 
describing. 
 
It is certainly the view of AMLA that "the more the merrier". We seek to foster respectful discourse 
and dialogue with all individuals and groups with a common interest in media education. There 
are strong personalities in each group and sometimes we bump up against each other but if we 
focus on the principles and purposes of media literacy I suspect we will find we have more in 
common than that which might divide us. 
 
BD: How do you weigh in on the protectionism and media education debate? 
 
DC: I have no problem with the concept of protectionism. The word appears on the front page of 
Visual Messages. It is one purpose of media literacy, especially in the U.S., though I always try to 
present it in the context of pleasure uses and gratification and preparation (for responsible 
citizenship). 
 
I eschew anything that positions media literacy as a panacea or silver bullet meant to cure 
problems, moral panics or other behaviours or attitudes that result at least in part from the media 
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environment. Surely everyone can accept the idea of protecting kids from aggressive and 
misleading alcohol or tobacco advertising. 
 
Of course it depends on how you define protection. Some people try to do it through regulating or 
controlling the production and dissemination of media messages. I understand their motivation 
but with our Supreme Court those attempts are almost always doomed to fail or be overturned. 
Why the U.S. puts such a premium on the RIGHT to free speech and downplays the 
RESPONSIBILITY that should go with that right is beyond me. Time to educate the corporations 
about those responsibilities! 
 
It's also one of the reasons why I think education, rather than legislation is more productive in 
terms of any protectionist type goals. When we have enough citizens and consumers who can 
recognize and resist, detect and reject irresponsible media messages then I believe we begin to 
change the industry itself.  
 
That doesn't happen overnight. You need patience and planning. You also need to realize that 
despite the omnipresence and power of the media, sometimes citizens just don't buy it. We spent 
two years with saturation coverage of the Clinton affair but the public never moved to the point of 
wanting him impeached or removed from office. 
 
Despite the excesses of Chris Mathews and Rush Limbaugh (who I often think we need to be 
protected from) there are those moments when the public just refuses to join the juggernaut. 
Imagine their power if they ever got exposed to critical literacy. 
 
BD: What are your big hopes for NMEC in Baltimore 2003? Why should media educators attend? 
 
DC: Well putting on my chairperson's hat for a moment, I hope that we get a big attendance and 
cover our costs; a profit would be useful in terms of allowing AMLA to go on with our 
administrative work which is all done on a volunteer basis  
 
Beyond fiscal matters, my biggest hopes have already started to materialize in terms of the 
proposals that were submitted. They came from Taiwan, China, Italy, Argentina, New Zealand, 
UK, South Africa, Canada and across the US Not only does that show that we have attracted 
international attention, but it provides us with a pool of proposals to build a program, that will offer 
something for beginner, intermediate and advanced media educators. 
 
Obviously it also challenges all of us to look at things from a global perspective and to see how 
the experience of others might work in our own media education efforts. I have no doubt that I 
personally will grow professionally as a result of seeing and hearing what my colleagues are 
doing. 
 
Beyond the simple issue of utility, i.e. how to put these ideas and strategies and resources to 
work, there is the compelling human need for social interaction. The media education community 
is a warm, engaging, gregarious group. For first timers, I encourage you to come and mingle. We 
are approachable. It's only a decade ago that I wandered into Guelph without knowing any of my 
Canadian colleagues and now I have many good friendships among that group. I know that it’s a 
story which is repeated at every conference. 
 
I'd also like to say that these conferences are places where relative newcomers to the field get a 
chance to strut their stuff. When one of our students, Nicki Soice from Kansas, did her session on 
media and the presidency in Austin, (her first national conference) she just blew me away. I know 
there were many media literacy notables in that room and they sat up and took notice. Dare I say, 
"a star is born". 
 
At the Austin conference we focused on the voices and visions of youth media makers, so this is 
more than just a conference that talks about youth and the media, it is a conference where youth 
are actively present. One thing we want to do in Baltimore is not only feature youth media makers 
and those who work with them, but find a means of integrating young people throughout the 
program so we have a chance to hear from them. Having spent a lot of the year doing that with 
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young people in Arkansas, I know how energizing it can be to just interact with today's teenagers. 
So for me, and for many others, the conference offers a chance to mingle with the "silver backs" 
(I must have been watching a lot of nature shows) and to also watch the millennials rising. I can 
hardly wait. Come and join the conversation. Build the Baltimore Buzz. 
 
 

 
 

 
Media Clips 
 
The National Film Board gets a new lease on life 
 

 
 
Both Canadians and Americans who were involved in media literacy during 1960's and 70's will 
testify to the enormous influence NFB had on the media classroom. Major budget cuts in the 
1980's tended to marginalized its role. Furthermore, the advent VCR's allowed people to tape 
television material and you didn't need a darkened room to show it. For a variety of reasons – not 
the least, the appointment of a new film commissioner, Jacques Bensimon – the NFB is back on 
center stage. In Toronto, much of the action centers on the newly renovated NFB quarters and 
the specially constructed Mediatheque. 
 
Modeled after a Mont real program the Mediatheque, which opened in November, consists of 
custom-designed personal viewing stations which allow you to access the Montreal film library of 
7000 titles, providing access to a rich Canadian cultural heritage. In addition to this program, 
there is the newly renovated NFB cinema, a conference room and space for doing animation 
workshops. What I found the most impressive was the enthusiasm of new staff involved in 
responding to the various communities they serve, including media educators. After spending two 
hours with Peggy Fothergill, manager of Mediatheque and meeting some of the staff, I am 
convinced that the National Film board in Toronto has a bright future. All that is needed is to have 
more educators discover the values of the service. We look forward to some creative 
partnerships. 
 

 
 
Pacific Cinémathèque Update 2003  
Stuart Poyntes 
 
Pacific Cinémathèque began working closely with the BC education 
community on media education and digital media production programs 
in 1995. Now, eight years later, our programs have grown to serve 
schools and community groups throughout Canada. In the long term, 
our hope is to develop Pacific Cinémathèque's Education programs into 
a media institute that trains youth (and educators) in media education, 
film history and appreciation, and media production, while creating and 
expanding on our capacity as a media production organization. Unlike 
the National Film Board, this means building both an educational 
capacity, through programs, workshops, publications, and 
youth/educator summer camps, as well as through in-house media 
productions.  
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Unlike a film school, this means including the screening, distribution, and promotion of developing 
young filmmakers as part of our ongoing events and activities. In short, the goal is to create an 
integrated media education and production centre geared towards the needs and interests of 
youth and young media artists who will draw inspiration and benefit from the long-standing role 
Pacific Cinémathèque has had as Western Canada¹s leading centre for the appreciation and 
understanding of local, national, and international cinema. We keep working towards these goals 
and in 2003, we will continue with a range of projects and programs, including:  
 
Sights and Sounds Digital Video Production Program in Schools 
 
A curriculum and teaching program that helps schools develop new media production courses or 
expand the classes they already have underway. What's unique about this program is that we 
bring all necessary digital media production equipment along with our artists/instructors to work 
with youth and teachers in a classroom setting. We also work with educators during professional 
development days or right in their own classrooms. Ultimately, we're interested in working with 
youth and educators who want to learn about digital media so they can control the tools and 
manage their relationship with the mainstream media.  
 
Film Literacy Workshops 
 
This is essentially our visiting speakers program for schools, community groups and other 
organizations interested in learning about media education and our current media system. Each 
year, the major focus of our workshops change. Topics covered in previous years include: Irony 
and the Ways Teenagers Look at Popular Images; Visual Storytelling and Narrative Cinema; 
Globalization and the Media; and, Advertising and the Marketing of Cool. This year our focus is 
on the Global Media Environment and includes workshops build around recent movies like: 
Cyberman (Peter Lynch, 2001), Seeing is Believing: Handicams, Human Rights and the News 
(Peter Wintonick and Katerina Cizek, 2002), The Merchants of Cool (Barak Goodman, 2000), and 
Bowling for Columbine (Michael Moore, 2002). 
 
Summer Visions Film Institute 
 
Produced in partnership with Dream Big Productions at Templeton Secondary School, our 
summer digital media production institute targets low-income kids interested in learning about 
digital media production or expanding the skills and creative talents they've already learned in 
regular school media programs. Now heading into our fourth season, this program is made 
possible through the generous support of the Autoplan Brokers of British Columbia and ICBC who 
again in 2003 will provide 100 scholarships for youth who otherwise couldn't afford this kind of 
summer camp. Check out our Web site www.summervisions.ca for examples of films produced 
during Summer Visions '02, and for details about scholarships. 
 
Film Study Guides Program 
 
Pacific Cinémathèque's resource production program provides study guides on recent movies, as 
well as a series of guides looking at the history of cinema for teachers and the education 
community throughout North America. In 2003, we will be launching our new guide and 
accompanying video documentary on the classic Canadian western, The Grey Fox (Philip 
Borsos, 1981), and also publishing the final five guides in our history of film series (produced in 
partnership with the Open Learning Agency). Check out our Web site at 
www.cinematheque/education for more details. 
 
The Things We Carry: Community Outreach 
 
For the past two years (with the support of CIDA, Mountain Equipment Co-op, VanCity and other 
funders) we've been working on The Things We Carry: Youth, Sustainable Consumption, and 
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Global Issues, our attempt to bring together youth interested in environmental issues with kids 
interested in media production. In 2003, this project will head into a third stage which will see us 
hire six to ten youth to deliver workshops based on a curriculum we've developed from the youth-
made videos and environmental activist projects carried out in 2001/2002. The whole point of this 
project is to have youth talk to youth about sustainable consumption, globalization, and the way 
the media represents our relationship to these issues.  
 
Documenting Engagement 
 
Documenting Engagement is a three-week community artist media production institute we are 
producing in partnership with the Vancouver Parks Board, the Roundhouse Community Centre 
and the Canada Council. It will take place in late 2003 and will bring together eight mid-career 
community artists along with a group of senior community artists and media producers in 
Vancouver, B.C. Together, we will assess the aesthetics of an emerging community-based arts 
discipline and explore the potential of digital video to document the aesthetics of engagement 
inherent to this art form. 
 
Other projects we will be working on in 2003 include: an environmental video documentary 
created in partnership with the Vancouver Parks Board; a No Logo Video/Theatrical Production 
created in partnership with Carousel Theatre; the development of a Web-Based Media Production 
Resource Centre through funding assistance provided by the Vancouver Foundation; and, 
summer media education courses designed for teachers-in-training and offered through SFU's 
School of Communications and UBC's Faculty of Education.  
 

 
 

 
Recommended Resources 
 
Review of McLuhan's Wake 
 

 

The National Film board, in co-production with TVOntario, recently produced 
McLuhan's Wake, a brilliant 94-minute film based on the ideas – and often 
the physical presence of Canada's communications guru Marshall McLuhan.  
 
A genre busting film, it's hard to classify. What can one say about a film 
which in any five minutes sequence shows us McLuhan explaining one of his 
laws the media, then cuts to an animation sequence of someone in a boat 
desperately learning the techniques of navigating a maelstrom, (a metaphor 
for our need to learn the properties of the media) and learning to go with the 
flow. In such a sequence we might hear a voice-over from McLuhan's brilliant 
son Eric or from Neil Postman. 

 
The director Kevin McMahon uses his fluid camera techniques to jar us, or to push us into a 
media assault. At other times, he gives us sensual dream imagery. (At one point we are actually 
underwater confronting the guru – the medium is the message!) McMahon's technique works well 
for a simple reason: To understand the ideas of McLuhan – more than most major thinkers – you 
need to know about his background (literary scholar; a teacher using advertising in his first 
classes to reach his students; a man coping with the mixed blessing of celebrity status after 
publishing Understanding Media (1964) and finally enduring the pain and ignominy of a stroke 
that incapacitated him in his last two years of life.) 
 
Knowing that McLuhan has been rediscovered (At least ten books on or by him have been 
published in the last seven years) it is true that he is more relevant today in explaining the impact 
of our information environment than in the 1970's. For those students who might grasp his ideas, 
McLuhan's Wake could be shown in excerpt form. It would be fascinating to share the results. 
Many media educators ignore or are not familiar with McLuhan; his insights deserve a vital place 
in the media classroom. 
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Kidfluence: Why Kids Today Mean Business  
by Anne Sutherland and Beth Thompson, Toronto: McGraw-Hill Ryerson, 2001. 200 pages 
 
This book needs to be compared with Branded: The Buying and Selling of Teenagers by Alissa 
Quart, published in 2002. (I will review that book for the February Bulletin.) 
 
With the success of Naomi Klein's No Logo (1999) and The PBS video 
Merchants of Cool (2002), it is important to learn more about the tactics of 
marketing to teens. Often it is worthwhile to get the marketer's point of view 
without the social, economic/cultural criticism jabs, which they often deserve. 
After all, media educators' concerns can come later. Kidfluence Iooks at 
Canadian youth through the eyes of two women, Anne Sutherland, a 
marketer and Beth Thompson, a journalist. (Let's face it. Canadian teens are 
only marginally different from their American counterparts.)  

 
 
The author's goal is not to justify the marketing tactics but to explain how and why the system 
works. The book begins with an historic look at the consumer habits and mindset of boomers to a 
fast forward to 2015 and the "adults of tomorrow" when 'Generation Y' will be 25-years-old.  
 
The book is easy to follow with plenty of useful charts, e.g. "What kids fear at different ages," 
"What kids and tweens buy." Typical insights include: "Conforming is more important to 'tweens 
than young children." "An eight-year-old knows that a brand is deemed cool or hot in comparison 
to other products, and that makes it more desirable." 
 
While Kidfluence is not a critical approach to the results of marketing, other books are fortunately 
available such as Branded and No Logo which question the social and ethical consequences of 
kids who are treated not as citizens but as consumers. Marketing to teens is complex and 
challenging; media teachers owe it to themselves to be on the inside track, whether it is taking 
stock of trendy clothes from The Gap and Tommy Hilfiger or hearing the shrill voices of Britney 
Spears and Avril Lavigne. 
 
 

 

Creative Destruction: How Globalization is Changing the World's 
Cultures 
by Tyler Cowen, Princeton University Press, 2002. 179 pages 
 
Most academics when hearing the word 'globalization' will probably wince. 
The anti-globalization movement is strong and while it is opposed by the 
majority in the business community, the latter does not garner the press 
coverage of the tear-gassed protesters at the WTO conferences. And media 
and socio-political writers such as Naomi Klein reveal the homogenizing 
effects that are leading us to a depressing American-style monoculture. 

 
Enter Tyler Cowen who is prepared to provide us with a surprisingly optimistic view of the role of 
art in a global market economy. Cowen is an economist and draws on this field and other social 
sciences. What he describes are innumerable examples of vibrant cultures, thanks to new 
technologies and an infusion of new ideas. The result is cultural diversity, which needs to be 
celebrated in its many hybrid forms. Examples he cites range from Inuit soapstone sculpture to 
Trinidad steel band ensembles. Cowen looks at the role of television and Hollywood films as a 
mixed blessing. But his arguments pro and con successful global media are provocative and 
need to be debated. 
 
With media teachers tending to give a one-sided view of globalization – the evils of ownership 
and control by the seven imperialist mega corporations – Cowen provides sophisticated and 
balanced perspectives that will enrich our work. 
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"Thinking Critically about Media: Schools and Families in Partnership."  
 
This report on the importance of media literacy was released this fall by Cable in the Classroom. 
The report includes essays by David Considine, Lynda Bergsma, Robert Kubey, and Neil 
Andersen. Download at www.cicoline.com. 
 
 
 
 
 
 
 
 
 
 
The Power of Music 
 
The January 13/20 edition of The Nation is a special double issue entitled "The Power of Music." 
There are nine timely articles, largely on politics and protest in current pop music. Topics range 
from exploring Hip-Hop Nation to interviews with Eddie Vedder. This is hard-hitting, no nonsense 
coverage, making it an invaluable resource for teachers. The introductory editorial asserts: "That 
edgy, countercultural music continues to be made is a testament to the spirit of the artists (and 
the appetite of the fans), who are often at odds with their industry patrons." 
 
 
 
 
 
 
 
 
 
 
 
 
The Onion Ad Nauseam. Vol 13 
Three Rivers Press New York, 2002. 264 pages. 
 
The Onion is a favourite site for many of us seeking much needed humour to survive our crazy, 
politically loaded world. Every week there is new, wacky material, most of it redolent with explicit 
media content. It is not surprising that The Onion people would produce anthologies of their best 
stuff. These are impressive  sized books. And your local store should be carrying them. 
 
 
 
 
 
It took only two weeks after 9/11 for The Onion to respond: "The hijackers who carried out the 
Sept. 11 attacks on the World Trade Center and Pentagon expressed confusion and surprise 
Monday to find themselves in the lowest plane of Na'ar, Islam's Hell. "We were promised we 
would spend eternity in Paradise, being fed honeyed cakes by 67 virgins in a tree-lined gardens."  
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English and Media teachers should have a field day finding such a variety of satiric material to 
select from. One could quibble about the bite of the Onion. Frankly, in the satiric spectrum it is 
more Horatian than Juvenalian. By what can one do when Jonathan Swift and Lenny Bruce are 
not working the night club circuits let alone Saturday Night Live? 
 
Here are some critical plaudits taken from Amazon.com: 
 
"The Onion is the funniest thing in news since Dan Rather¹s spooky stare." 
­Matt Groening 
 
"Brutal satire that rushes into the far reaches of race, class, sexuality, and culture where many 
publications – and critics – fear to tread." 
­Chicago Tribune 
 
"The Onion, unlike any other entity in our media culture, offers a refreshingly honest look at our 
complicated life." 
­Ken Burns 
 
 
 
 
 
 
Upcoming Events 
 
Media Studies Courses at York University, Toronto: Teaching Teachers to be media literate 
 
During the last two years, my colleague Neil Andersen and I have been teaching a media studies 
course at York University to aspiring media teachers in the Toronto area. The course is described 
as an AQ (Additional Qualifications) course. We have completed Part One of a three-part 
'Specialist Certificate' in media studies. We expect to do Part Two later this year. We had an 
outstanding class of enthusiastic teachers who took the course which began (for four days) in 
August and finished on December 3. Subsequently, there was a three-hour class each week. The 
action research projects by the class of 10 students were presented as final seminars and were 
exceptionally good. Each project was tied to a key question which each teacher had formulated 
early in the course e.g. "How can I use video production as a way of teaching the key concepts of 
media?" 
 
Here is a cross section of some of the topics explored. 
 
The role of the media in identity formation 
 
Exploring media and logos: Using Adbuster's parodies and designing real T-shirts with original 
logos. 
 
Comparison of Canadian versus American culture as reflected in the media 
 
Using controversial Speaker's corner videos to facilitate teaching the writing of essays  
 
Using journals and photographs to explore the role of media in a variety of Toronto communities 
 
Pondering class responses to a range of pop culture texts 
 
 
 
If you wish more information about these courses, please send me an e-mail. 
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Major Conferences 2003 
 
"Literacy & Liberty": Rights, Roles & Responsibilities in a Media Age" 
 
The fourth National Media education Conference sponsored by AMLA (Alliance for a Media 
Literate America).  
 
June 28-July 1, 2003. Wendy Inner Harbor Hotel, Baltimore, Maryland. Keynote speakers include 
Barrie McMahon, outstanding Australian media educator and Jeffrey Wigand (His life was 
featured in the film The Insider.) Contact www.nmec.org for more information 
 
 
Understanding Today's Media-Saturated World 
A Conference Promoting Media Literacy in Children and Youth 
 
Presented by the Northeast Media Literacy Alliance and the Neag School of Education, University 
of Connecticut.  
 
Friday, March 7 and Saturday, March 8, 2003 
Bishop Center, University of Connecticut 
Storrs, Connecticut 
 
A two-day conference for teachers, health care professionals, counselors and prevention 
specialists, media leaders, parents, and others interested in exploring the great impact of today's 
mass media upon young children and youth. 
 
Headlining this conference are such media literacy leaders as Jean Kilbourne, Barry Duncan, Sut 
Jhally, Frank Baker, Sgt. Andrew Russell, Ruth Budelmann, Lisa Miller, Rob Williams, and 
Belinha DeAbreu. 
 
Please check our conference Web site at http://medialiteracy.education.uconn.edu regularly for 
conference information updates. 
 
For further information, contact: 
Dr. Thomas B. Goodkind, Conference Coordinator 
Professor, Curriculum & Instruction 
Neag School of Education 
University of Connecticut U-33 
Storrs, Connecticut 06269 
Tel: 860-486-0290 
E-mail: goodkind@uconnvm.uconn.edu, tbgoodkind@snet.net  
 
 
 
The 30th National Conference of the Association for Media and Technology in Education in 
Canada (AMTEC) 
May 25-28 2003, Concordia University, Montreal, Quebec, Canada. 
 
This 30th national conference is committed to offering outstanding sessions that address a wide 
range of current media, technology and education issues, education practices, research and 
diverse points of view.  
 
A key strand, of E-convergence: Education, Media and Technology, is the convergence of 
education, media and technology in electronic and mediated environments; implications of this 
convergence on learning and teaching; and the skills needed to succeed in electronic and 
mediated environments - Media Literacy, Information Literacy and Technological Literacy. 
Contact Amtec.ca 
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It may still be possible to present a paper, contact 
Lee Rother, Ph.D. irothe@po-box.mcgill.ca 
 
  
 
 
  

 

 
 
Upcoming Events 
 
 

 
 

 
 
Barry Duncan is an award-winning teacher, author, consultant and founder and past president of the 
Ontario-based Association for Media Literacy. Co-author of the best selling text book, Mass Media and 
Popular Culture, he has presented workshops and keynote addresses to thousands of teachers in Canada 
and around the world. You can contact Barry at baduncan@interlog.com. 
 
 
 
 
 
 
 


